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Abstract

Original Research Article

This study examines the relationship between discourse analysis and effective foreign language teaching to non-native speakers.

A mixed-methods approach was used to survey over 120 students in English preparatory class ranging from Al to B2+ levels. We
also had focus group discussions with additional 50 students still within the same levels of English preparatory class. Our findings
reveal that students prefer an English Teacher who also speaks their indigenous language for ease of understanding. For example,
majority of the Turkish students in the English Language preparatory class will be more comfortable having a Turkish language
speaking Teacher as their English Teacher. They claim that this is desirable because if they have any problems with understanding
English vocabulary or grammar, the Turkish-speaking Teacher will explain in Turkish Language for ease of comprehension.

However, while this approach appears to be an easy way out, it is actually crippling as it does not allow room for considerable and
progressive foreign language immersion. The students end up not fully grasping the foreign language in totality as they fall back on
vocabulary of their native language for a supposed better understanding of the foreign language. This is a drawback that impedes
effective learning. This is where Discourse Analysis comes to a relevant play. This study contributes to a potential growing body of
research on how a foreign language Teacher can leverage Discourse Analysis to effectively and successfully teach non-native
speakers without the drama of recourse to an indigenous language.

Keywords: Discourse analysis, foreign language teaching, non-native speakers, language immersion, bilingual teaching, English
preparatory class.
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In the light of the above, this study aims to investigate the
relationship between Discourse Analysis and effective Foreign
Language teaching to non-native speakers, with a focus on how

INTRODUCTION:

The importance of effective foreign language teaching

to non-native speakers cannot be overemphasized. There has
been a growing demand of foreign language learning as
acquisition of such skills opens up unlimited opportunities
locally and internationally. This is even more interesting as
many of these opportunities are not just physical but also digital
and one can take advantage of them from the comfort of one’s
home. Therefore, to successfully take advantage of the
opportunities in the foreign language labour market, a holistic
understanding and application of the language in question is
critical. On the flip side, the foreign language Teacher has a
pivotal role to play in facilitating seamless learning and
eventual total language immersion.

the foreign language Teacher can integrate critical elements of
Discourse in language teaching to facilitate understanding,
assimilation and immersion without recourse to indigenous
language. The study will also show how this approach further
enhances meaningful student engagement.

LITERATURE REVIEW

There are quite a good number of previous researches
that have highlighted the importance of Discourse analysis in
foreign language teaching.
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Horwitz (1986) states that foreign language anxiety is a
manifestation of self-perceptions, behaviours, emotions, and
beliefs that are related to foreign language learning in the
classroom setting. Students’ poor performance and heightened
anxiety remain significant concerns in the field of language
education. In recent years, multimodal discourse analysis has
been increasingly applied in foreign language education, with
scholars recognizing its potential to improve students’
motivation and confidence, as well as their overall academic
success.

Pham Ngoc Diem (2025), postulates that applying multimodal
discourse analysis in foreign language education, helps students
to develop comprehensive communication skills, enhance
employability and open doors to a wider range of job
opportunities, both locally and internationally. According to
him, Multimodal Discourse Analysis (MDA) provides a
theoretical and practical framework to help students develop the
ability to understand and use language in a variety of
communicative situations including non-linguistic elements.
He says that by integrating elements such as images, sounds,
gestures and expressions into the teaching process, Multimodal
Discourse Analysis helps students not only to gain a deeper
understanding of language, but also grasp how language and
non-linguistic elements combine to create meaning in
communication.

Edem Akbas, Asuman Asik, Neslihan Ozdemire, Sinem
Dogruer, Seyda Selen & Bora Demir (2022), in their book,
Discourse Analysis and Language Teaching, emphasized the
need to integrate Discourse Analysis into language teaching in
order to create more motivating classroom settings in which the
learners will have the awareness of the target language and will
acknowledge the genuine pleasure of learning a foreign
language. Their book presents different aspects of Discourse
Analysis, underlining the importance of language in context
rather than defining language only with its grammatical and
linguistic properties.

Li Hong, (2012), acknowledged that the theoretical basis of the
multimodal discourse analysis theory is a systemic functional
linguistics developed by Michael Halliday and this theory

advocates that other sign systems apart from language are also
the sources of meaning. In the inter-personal communication,
when one single mode cannot specify the speaker’s meaning,
other modes are needed to enhance and add more information
to make the speaker’s presentation of the meaning much clearer
and more detailed, reaching the goal of being understood by the
listener. When one mode cannot fully express its meaning,
another mode or other modes are needed and the relationship
between or among these modes is called complementary
relationship.

METHODOLOGY

This study adopted Mixed-methods approach. It was a
combination of questionnaire administration and focus group
discussions. The targets were students, 18 to 25 years of age in
the University English Preparatory School. And these are
students between the Al and B2+ levels of English Language
learning. One hundred & Twenty (120) students were surveyed
and focus group discussions were conducted with additional 50
students. For the FGD, the 50 students were split into four (4)
groups for effective feedback. The research questionnaire was
designed to have open-ended questions to allow respondents to
provide detailed, qualitative responses that can offer rich
insights into their thoughts, feelings and experiences. It also
gives room for flexibility as it allows respondents to express
themselves freely, without being limited by pre-defined
response options. To get the best out of the respondents, clear
and concise language was used to ensure respondents
understand what is being asked. Leading questions were
avoided to refrain from influencing respondents’ answers or
introduce bias. Basically, the questions were limited to three
(3), namely:

1. During foreign language teaching in class, what makes it
easier for you to understand what the Teacher is teaching?

2. What do you enjoy most about learning a foreign
language?

3. What foreign language(s) are you learning and why?

THE RESULT

Question Responses/Feedback

1.During foreign | 98% of Respondents stated that it is easier for them to understand when the teacher does the following:
language teaching in a. Uses gestures
class, what makes it b. Gives easy and practical examples
easier for you to c. Uses visual explanations
understand what the d. Explains in a clear and simple manner
Teacher is teaching? e. Repeats important points

f. Speaks slowly

2.What do you enjoy | 95% of Respondents said that:
most about learning

a foreign language? countries/nationalities.

a. Learning a foreign language allows them an opportunity to interact with people from other

b. They also stated that it gives them room to become bilingual, enjoy idioms, proverbs and
vocabulary of another language.
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you learning and languages in the world.

Languages in the near future

3. What foreign a. All the Respondents mentioned English Language as the language they are currently learning
language(s) are b. And they all stated that English has a global appeal as it is one of the most widely spoken

why? c. It gives them better opportunities to advance their career, get a job and travel widely
d. Some also mentioned that they have the intention of learning German language and French

DISCUSSION

The survey results above clearly indicate that
leveraging Discourse Analysis in student engagement during
foreign language teaching, facilitates better understanding.

Broadly speaking, Discourse Analysis is a part of Language
Study that deals with how language users make sense of what
they read in texts, understand what speakers mean irrespective
of what they say, recognize connected speech and successfully
take part in conversations. Discourse Analysis thrives on
cohesion and coherence. Cohesion simply refers to the ties and
connections which exist within texts or utterances while
coherence is the sense made of what is read or heard. So, while
cohesion is text or utterance oriented, coherence is people
oriented (that is, how a reader or listener understands/interprets
a text or an utterance).

Discourse Analysis plays a critical role in enhancing
communication skills by enabling learners to understand the
nuances of language use. By probing how context shapes
meaning, students develop the ability to meaningfully engage
in dialogues and interpret various forms of communication.
Given the context of this study, we shall primarily be focusing
on Multimodal Discourse Analysis.

Multimodal Discourse Analysis as an approach to Discourse
that focuses on how meaning is made through the use of
multiple modes of communication as opposed to just language.
In this study, we shall closely examine aspects of Multimodal
Discourse Analysis that enhance effective foreign language
teaching and learning.

a. Demonstration: This is a teaching method where the
Teacher shows students how to perform a specific task. It
is also a hands-on approach where students learn by
observing and imitating the teacher. In foreign language
teaching, this method is effective while taking the students
in reading and pronunciation sessions. Here, the teacher
articulates words from a text, or a phonetics table and
students repeat after the teacher. Demonstrations can also
be used to explain phrases and sentences. For example, in
trying to explain the phrase: “My name is”, the Teacher
can demonstrate by introducing himself or someone else.
The Teacher can as well help students decipher the
meaning of words using demonstration. As an example,
the Teacher can literally demonstrate words such as:
“jump”,  “escalate”,  “manipulate”,  “categorize”
“addition”, “subtraction” etc. This form of teaching is
relatable, practical, engaging, fun and improves retention
as students are more likely to remember what they saw and
experienced.

b. Gestures: These add a visual and kinaesthetic element to
learning, making complex concepts more engaging and
memorable. Gestures can also be used to explain the
meanings of simple words such as: “go”, “come”, “eat”,
“drive”, “drink”, “sleep” etc. They can be used to explain
idiomatic expressions such as: “the man kicked the
bucked”, “he threw in the towel”, “he kissed the dust”,
“she gave him a cold shoulder”, “the trip cost an arm and
a leg” etc. Gestures enhance improved comprehension,

increased retention and increased student engagement.

c. Storytelling: This injects life into language lessons and
aids the understanding of concepts. This approach
captivates learners and makes lessons more relatable and
memorable. Storytelling can be used to explain such
concepts as: “an unpleasant experience”, “a memorable
day”, “my happiest day”, ‘“success”, “failure”,

“disappointment”, “embarrassment” etc. It can as well be
extensively used to effectively teach creative writing.

d. Dramatization: Dramatization can make language
learning more engaging, interactive, and memorable.
Role-plays, skits, or short scenes can be used to get
students to practice their language skills in a fun and
dynamic fashion. When a Teacher employs dramatization
as a teaching tool, students are helped to improve their
speaking, reading and listening skills. It also builds
students’ confidence in using target language.
Dramatization creates cultural awareness as students are
introduced to cultural nuances and customs.

e. Examples and Parallels: Examples and parallels can help

foreign language learners understand complex concepts,
vocabulary, and grammar by associating familiar ideas or
situations. To bring a concept or idea home or decode a
vocabulary, the Teacher uses examples of situations or
circumstances the students are familiar with and which
relates to the concept or vocabulary. For instance, the
students may struggle to understand the following
sentence: “There is a penalty for flouting stipulated rules
and regulations”. They may not understand what
“penalty” and “flouting” mean. The Teacher might use a
simple example or analogy that the students already know
to explain those words. The Teacher could remind them of
one of the exam rules that states that students must not
cheat and any student caught cheating (flouting or
disobeying the rule) will be indefinitely suspended from
the school (penalty or punishment). That way, students are
able to understand the given sentence: “There is a penalty
for flouting stipulated rules and regulations”.
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Ilustrations: Illustrations appeal to visual learners and
they can help learners visualize and comprehend complex
concepts, vocabulary and grammar. The Teacher uses
illustrations to appeal to the students’ sense of imagination
to get them to understand given contexts. Using this
approach, the Teacher leverages pictures and images to
illustrate vocabulary, grammar and cultural concepts. For
instance, in trying to make the students understand the
concept of “restaurant & dishes”, the Teacher uses images
and pictures to drive home the point. The Teacher can also
use diagrams and infographics to help foreign language
learners visualize complex information like grammar rules
or language structures. And then videos and animations
are dynamic illustrations that can engage learners and
stimulate interactive learning.

. Repetition of words for emphasis: Still leveraging
multimodal discourse analysis, the foreign language
Teacher can repeat words for emphasis. These words can
be new words or words difficult to pronounce or articulate.
They can also be vocabulary that is sparingly used or a
vocabulary that has graduated meanings.

. Slow Manner of Articulation: Teachers who are native

speakers of the language they teach have the natural
propensity to speak fast even while teaching. Most times,
they do this unconsciously. When this happens, learners
struggle with understanding the Teacher as the Teacher’s
pace of speaking is too fast for comprehension at the
learners’ level. It therefore behoves the Teacher to make a
conscious effort to speak slowly, pausing briefly between
words, so that the students can understand a greater part
of what is being said. Understanding is further enhanced
when the Teacher uses simple grammar and short
sentences.

Lesson recap and reflection: Lesson recap basically
means summarizing the main ideas, concepts and
takeaways from the lesson. It helps students reinforce their
understanding and retain information. It provides closure
by bringing the lesson to a close and setting the stage for
future learning. Effective lesson recap will require more
Student Talking Time (STT) than Teacher Talking Time
(TTT). It could take the form of a Q & A session, where
the Teacher asks questions on a just-concluded lesson and
students will provide the answers. The quality of their
answers will show how much of the lesson they
understood. This sort of summative assessment is
effective in foreign language teaching. On the other hand,

lesson reflection means analyzing the lesson, reflecting on
what worked well, what did not and what could be
improved. Lesson reflection helps the foreign language
Teacher recognize the effectiveness of teaching methods
used. The Teacher uses the insights from reflection to
adjust teaching strategies and improve student learning.

CONCLUSION:

This study adds to the growing body of research on
how Discourse Analysis enhances effective foreign language
teaching to non-native speakers. Our findings suggest that
Teachers can leverage Multimodal Discuss Analysis to
effectively teach a foreign language to non-native speakers.
This article has been designed to expose fresh and experienced
foreign language Teachers to the various tested and proven
Multimodal Discourse Analysis teaching approaches that can
facilitate meaningful and successful language learners
engagement with the objective of turning out well-taught and
well-groomed language students who are poised to challenge
the world with their new foreign language skills.
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